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General  Information 

The  Achievement  Testing  Program  provides 
Alberta  Education,  school  jurisdictions, 
schools,  and  the  public  with  information 
significant  at  the  provincial  and  local  levels 
ateut  what  students  know  and  can  do  in 
relation  to  the  objectives  of  the  Program  of 
Studies.  It  does  not  provide  information  to 
be  used  for  student  placement  or  promotion. 

The  achievement  tests  are  administered  on  a 
four- year  cycle  in  four  subject  areas — 
language  learning,  social  studies, 
mathematics,  and  science — and  at  three 
grade  levels — 3,  6,  and  9. 

The  achievement  tests  are  specific  to  the 
Program  of  Studies  prescribed  by  the 
Minister  of  Education.  Classroom  teachers 
from  across  the  province  participate  in 
developing  and  field  testing  the  questions. 


Administering  the  Test 

Information  about  the  nature  and 
administration  of  the  Achievement  Testing 
Program,  about  exemptions,  special 
provisions,  and  students  receiving 
instruction  in  French  can  be  found  in  the 
Achievement  Testing  Program  General 
Information  Bulletin,  1992-93  School  Year, 
which  has  been  mailed  to  all  superintendents 
and  principals. 

A study  of  different  methods  of 
administering  achievement  tests  was  done  in 
the  spring  of  1992.  There  was  no  significant 
statistical  difference  in  results  between  tests 
performed  over  one,  two,  or  three  days.  As 
well,  no  significant  statistical  difference 
resulted  from  whether  or  not  the  writing 
component  was  preceded  by  a brainstorming 
session.  However,  teacher  responses  on 
questionnaires  suggest  that  they  favour  two 
days  for  testing.  The  1993  Language 
Learning  Achievement  Test  will  be 
administered  over  two  days  {Part  A:  Writing 
on  June  8 and  Part  B:  Reading  on  June  9). 
Distributing  the  time  over  two  days  will 
make  the  test  more  appropriate  for  young 
children  who  may  find  it  difficult  to  sit  for 
longer  periods  of  time. 


The  writing  component  of  the  Grade  3 
Language  Learning  test  will  include  time  for 
a brief  brainstorming  session  after  the 
prompt  is  introduced.  The  teacher  will 
determine  the  composition  of  the 
brainstorming  groups  of  two,  three,  or  four 
students— or  students  may  think  alone  if  they 
prefer.  The  teacher  will  not  be  an  active 
participant  in  the  brainstorming.  This  pre- 
writing session  supports  classroom  practice 
and  will  provide  a comfortable  environment 
for  the  students. 


Schedule 

Schools  will  administer  the  1993 
achievement  tests  according  to  the  following 
schedule: 

Tuesday,  June  8 

Grade  3 Language  Learning 

Part  A:  Writing  (a.m.) 

Grade  6 Social  Studies  (a.m.) 

Grade  9 Science  (a.m.) 

Wednesday,  June  9 
Grade  3 Language  Learning 
PartB:  Reading  (a.m.) 

A French  translation  of  the  social  studies 
and  science  achievement  tests  is  available 
and  must  be  administered  at  the  same  time 
as  the  English  test.  Alberta  Education  will 
send  enrolment  forms  to  schools  by 
February  1993  requesting  an  indication  of 
which  test  version,  English  or  French,  is 
required.  These  forms  must  be  returned 
through  jurisdiction  offices  by  March  5, 
1993. 


Reporting  the  Results 

In  September  1993,  each  school  jurisdiction 
will  receive  a district  profile  and  school 
reports  for  their  students*  achievement,  as 
well  as  guidelines  for  interpreting  these 
results  in  relation  to  provincial  standards. 
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To  facilitate  reflection  on  school  programs, 
we  expect  that  results  will  be  shared  with  all 
school  staffs  (not  just  teachers  of  grades  3, 

6,  and  9),  as  well  as  with  parents  and  the 
community. 

We  also  expect  that  Individual  Student 
Reports  will  be  shared  with  parents. 

In  December  1993,  provincial  results  will  be 
made  public  through  the  annual  Achievement 
Testing  Program  Provincial  Report. 


Broadened  Assessment  Initiatives 

During  the  past  year,  the  Student  Evaluation 
Branch  developed  new  instruments  to  collect 
a broader  base  of  information.  We  want  to 
provide  a more  complete  picture  of  what 
students  know  and  can  do.  These  new 
instruments  were  administered  to  a sample 
of  students  in  the  spring  of  1992; 

Grade  3 

• panicipation  skills  in  social  studies 

• “whole  book”  performance-based 
assessment  in  language  learning 

Grade  6 

• performance  tasks  in  mathematics  and 
science 

• listening  and  viewing  skills  in  language 
learning 

Grade  9 

• performance  tasks  in  mathematics  and 
science 

• listening  and  viewing  skills  in  language 
arts 

A Language  Learning  Performance-Based 
Assessment  Component  will  be  given  to  a 
provincial  sample  along  with  the  1993 
Grade  3 Achievement  Test.  The  information 
from  this  broadened  assessment  will 
complement  that  already  provided  by  the 
provincial  achievement  test. 


Language  Learning 
Performance  Standards 

Target  Group 

The  Elementary  Language  Learning 
Component  of  the  Program  of  Studies  is 
intended  for  all  students  enrolled  in  regular 
elementary  programs.  The  achievement  test 
will  be  given  to  students  in  regular  Grade  3 
classrooms;  it  will  also  be  given  to  a 
provincial  sample  of  9-year-olds  not 
registered  in  Grade  3 during  the  1992-93 
school  year. 

Purpose 

Presented  in  this  bulletin  are  DRAFT 
statements  that  describe  what  students  are 
expected  know  and  be  able  to  do  at  each 
level.  The  description  of  levels  of  writing 
performance  begins  on  page  8 and  the 
reading  performance  descriptors  begin  on 
page  19.  These  statements  are  intended  to 
help  educators  develop  a shared  province- 
wide understanding  of  levels  of  language 
performance  in  reading  and  writing. 

These  statements  will  represent  the 
standards  against  which  provincial  and/or 
local  achievement  standards  will  be 
compared.  By  comparing  actual  provincial 
results  with  provincial  standards,  decisions 
can  be  made  about  whether  achievement  is 
in  fact  “good  enough”.  The  standards  for 
written  performance  are  those  found  in 
Section  E of  the  Language  Learning 
Component  of  the  Program  of  Studies.  The 
standards  inherent  in  the  reading 
performance  statements  are  derived  from  the 
Specific  Learner  Expectations  taken  from 
the  Language  Learning  Component. 
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Grade  3 Language  Learning 
Achievement  Test 

The  design  of  the  1993  Grade  3 Language 

Learning  Achievement  Test  is  as  follows: 

• The  test  reflects  Specific  Learner 
Expectations  taken  from  the  Language 
Learning  Component  of  the  Program  of 
Studies. 

• The  test  is  composed  of  two  parts: 

Part  A : Writing  consists  of  one  writing 
assignment  to  be  given  during  a period 
totalling  65  minutes,  preferably  the  15- 
minute  period  directly  preceding  recess 
and  the  50-minute  period  directly 
following  recess.  Included  in  the  total 
period  is  time  for  discussion,  planning, 
drafting,  and  revising. 

PartB:  Reading  (multiple-choice),  to  be 
administered  during  a 50-minute  period, 
consists  of  40  multiple-choice  questions 
based  on  reading  selections  from  fiction, 
nonfiction,  poetry,  drama,  and  visual 
media.  The  booklet  for  Part  B:  Reading 
will  contain  both  the  reading  selections 
and  questions.  Answers  are  to  be  recorded 
in  the  test  booklet. 

• Students  may  NOT  use  a dictionary  when 
completing  either  Part  A or  Part  B. 


Part  A:  Writing 

For  Part  A:  Writing,  students  will  be  given  a 
writing  prompt  and  will  be  allowed  to 
choose  the  format  that  will  best  fit  their 
approach  to  the  prompt  (narrative,  letter, 
diary/joumal  entries,  etc.).  The  person  who 
administers  the  test  will  read  the  instructions 
and  the  story  prompt  aloud  to  the  students. 

Students  will  be  given  time  to  discuss  the 
prompt  with  classmates  in  groups  of  two  to 
four  children,  or  to  think  alone  about  it,  and 
to  plan  their  response  before  beginning  to 
write. 


The  booklet  for  Part  A:  Writing  includes  a 
page  for  ideas/planning,  followed  by  lined 
pages  for  writing. 

The  writing  blueprint  is  on  page  5 of  this 
bulletin  and  is  followed  by  a sample 
assignment  for  classroom  use.  It  illustrates 
the  kind  of  writing  prompt  that  will  appear 
on  the  1993  test. 

Marking  guides  follow  on  pages  6 to  10. 
Teachers  should  discuss  the  sample 
assignment  with  their  students. 


Marking 

Part  A : Writing  will  be  marked  in  Edmonton 
during  the  week  of  July  12  to  16,  1993. 
Group  leaders  will  meet  on  Monday,  July  12. 

Markers  will  be  upper  elementary  school 
teachers  selected  from  those  whom 
superintendents  have  recommended  as 
markers  to  the  Student  Evaluation  Branch. 
To  qualify  for  recommendation  by  a 
superintendent,  a prospective  marker  must 
have  been  following  the  Language  Learning 
Component  of  the  Program  of  Studies  for  at 
least  two  years  and  have  a permanent 
Alberta  teaching  certificate. 

The  branch  will  contact  superintendents  in 
the  spring  of  1993  for  their 
recommendations  of  markers.  The 
approximately  150  teachers  selected  will 
reflect  proportional  representation  from  the 
various  regions  of  Alberta.  Markers  will  be 
contacted  in  April  or  May.  The  list  of 
markers  will  be  finalized  no  later  than  June 
15,  1993. 

Teachers  will  mark  each  student’s  paper 
once  only,  using  the  marking  guides  in  this 
bulletin.  Approximately  200  papers  will  be 
marked  a second  time,  by  a different  marker, 
to  check  reliability. 
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Confirming  Standards 

Confirming  standards  is  a process  whereby 
some  teachers,  who  are  selected  for 
marking,  are  asked  to  make  judgments  about 
the  achievement  test  to  answer  the  question 
of  whether  province-wide  performance  is 
good  enough.  For  more  information  on  the 
confirming  standards  process,  refer  to  the 
Achievement  Testing  Program  Provincial 
Report,  June  1991  Administration.  For 
more  information  on  the  selection  of 
teachers  for  participation  in  the  confirming 
standards  process,  refer  to  the  Achievement 
Testing  Program  General  Information 
Bulletin,  1992-93  School  Year. 


Explanation  of  Specific  Learner 
Expectations  from  the  Writing  Blueprint 

Exploring 

Identifying  and  setting  a purpose  helps  to 
focus  writing  experiences. 

The  students  can 

• develop  plans  or  pose  questions  to 
organize  their  investigation  of  new 
information  or  ideas 

• select  and  write  on  topics  of  interest  to 
themselves  and  others 

Constructing 

The  ability  to  make  associations  and 
connections  is  essential  to  the 
communication  of  meaning. 

The  students  can 

• use  figurative  language  in  their  writing. 

The  ability  to  think  analytically  is  necessary 
for  critical  writing. 

The  students  can 

• distinguish  fact  from  opinion  and  relevant 
from  irrelevant 

• recognize  how  point  of  view  influences 
communication 

• recognize  how  foreshadowing  increases 
anticipation  and  provides  clues  to  story 
outcomes  and  use  this  strategy  in  their 
writing 


The  ability  to  synthesize  is  necessary  to  the 
understanding  and  retention  of  ideas  and 
information. 

The  students  can 

• classify  or  categorize  information  and 
ideas,  using  strategies  such  as  mind- 
mapping, webbing,  and  clustering 

• summarize  or  paraphrase  information  and 
ideas  on  a particular  topic 

• focus  their  writing  on  important  ideas 
related  to  topics,  themes,  or  concepts  and 
provide  support  for  the  ideas 

• relate  what  they  know  to  new  information 
and  ideas  to  make  generalizations 

Learning  is  enhanced  when  learners  assume 
responsibility  for  checking  their  growing 
and  understanding. 

The  students  can 

• revise  their  initial  writing  drafts  by 
elaboration,  addition,  or  substitution  of 
ideas  or  information,  or  by  deletion  of 
redundant  or  irrelevant  ideas 


Communicating 

Effective  communication  depends  on 

coherent  organization  and  precise 

expression  of  ideas. 

The  students  can 

• focus  their  writing  on  a topic  or  theme  by 
connecting  introduction,  development,  and 
conclusion 

• link  ideas  using  appropriate  techniques 

• co-ordinate  and  subordinate  several  ideas 
within  sentences 

• delineate  ideas  or  objects  in  series  or  lists 
using  appropriate  punctuation  cues 

• use  a variety  of  sentence  structures 

• produce  grammatically  correct  sentences 

• refine  and  polish  word  choices  when 
editing 

•use  paragraphs,  quotation  marks,  and 
correct  punctuation  in  written  dialogue 

• spell  frequently  used  words  correctly 

• apply  knowledge  of  spelling  patterns  when 
attempting  to  spell  unfamiliar  words 

• produce  manuscript  or  cursive  writing  that 
is  consistent  in  style  and  orientation 
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Communication  is  enhanced  when  the 
language  is  formed  and  structured  to  match 
the  writer's  purpose  and  intended  audience. 

The  students  can 

• use  conventional  formats  for  formal  letters 

• retell  a personal  experience  and  reflect  on 
it  biographical  significance 

• retell  a story  from  third-person  perspective 


• provide  logical  explanations  or 
instructions 

• develop  a logically  supported  argument 

• provide  support  for  opinions 

• compose  stories  that  contain  elements  of 
story  structure 

• use  dialogue  in  stories  to  advance  plot  and 
develop  character 


Writing  Blueprint 

Grade  3 Language  Learning  Achievement  Test,  June  1993 


Key  Indicators  for  Written  Response 


Reporting 

Category 

Specific  Learner  Expectations 

D.2 

recognize  key  story  features 

H.9 

recognize  that  illustrations  and  titles  can  indicate  what  is  in  or  what  is 
to  come  next  in  a story 

H.IO 

recognize  how  ideas,  events  and/or  characters  are  related  in  both 
fiction  and  nonfiction 

CONTENT 

H.12 

recognize  character  motivation 

N.9 

understand  story  structure 

H.7 

determine  feelings  or  attitudes  presented  by  speakers  or  writers’ 

H.ll 

main/supporting  characters 

1.5 

relate  what  they  know  to  new  experiences 

N.IO 

use  dialogue  to  advance  plot/develop  character 

F.2 

experiment  with  pictures,  diagrams,  etc.,  to  represent  ideas 

1.4 

organize  writing  around  a particular  topic 

M.l 

focus  their  thinking 

CONTENT 

M.2 

link  ideas  appropriate  to  purpose 

MANAGEMENT 

M.5 

vary  sentence  beginnings 

G.2 

recognize  that  word  meanings  depend  on  context 

G.3 

use  figurative  language 

M.7 

refine  and  polish  word  choices  (strong  nouns  and  verbs) 

M.8 

use  speech  or  dialogue  in  their  writing 

M.3 

use  punctuation  to  organize  ideas 

CONVENTIONS 

M.6 

demonstrate  knowledge  of  subject/verb  agreement 

M.9 

employ  frequently  used  vocabulary  correctly 

M.IO 

apply  spelling  patterns 

M.ll 

form  distinguishable  letters 

* Those  indicators  under  the  dotted  line  can  be  used  for  additional  information  about  student  performance,  although  they  are  not 
necessarily  “key”  indicators. 
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Part  A:  Sample  Writing  Assignment 

The  sample  assignment  and  instructions  that 
follow  are  similar  in  format  and  content  to 
those  that  will  be  presented  on  the  1993 
Grade  3 Language  Learning  Achievement 
Test. 


TO  THE  TEACHER: 

Please  read  the  instructions  and  story 

starter  aloud  to  your  students. 

GENERAL  INSTRUCTIONS 

• In  this  test  you  are  asked  to  choose  the 
kind  of  writing  (story,  letter, 
diary/joumal  entries)  that  will  allow  you 
to  show  your  best  writing. 

• You  will  have  7 minutes  to  talk  with 
your  classmates  about  the  writing 
activity  or  to  think  alone  about  it. 

• Then  your  teacher  will  ask  you  to  plan 
your  writing  in  whatever  way  you  choose 
(web,  list,  pictures,  etc.).  Use  page  3 to 
do  this. 

•You  will  have  7 minutes  to  do  your 
planning. 

• When  you  are  doing  your  writing,  print 
or  write  as  neatly  as  you  can. 

•You  will  have  50  minutes  to  complete 
your  writing. 

• When  you  have  finished,  CHECK  YOUR 
WORK  CAREFULLY  and  correct  any 
mistakes. 


Assignment 

Pretend  that  you  are  walking  through  the 
woods  with  a friend  when  suddenly  a 
wonderful  animal  appears.  This  is  no 
ordinary  animal!  Write  about  the 
adventure  that  the  three  of  you  have 
together. 


Scoring  Procedures 

Student  writing  will  be  marked  and  reported 
according  to  levels,  as  outlined  in  the 
Language  Learning  Component  of  the 
Program  of  Studies  for  Elementary  Schools. 

Key  indicators  will  be  grouped  into  three 
categories  for  the  marking  process:  Content, 
Content  Management,  and  Conventions. 
Markers  will  have  a description  of  each 
marking  category  as  well  as  a list  of 
corresponding  Specific  Learner 
Expectations. 

Markers  will  be  trained  in  the  application  of 
marking  guides  as  they  relate  to  the 
Language  Learning  Component  of  the 
Program  of  Studies.  Sample  papers  will  be 
discussed  before  the  actual  scoring  for 
Part'A,  and  consistency  in  marking  will  be 
closely  monitored. 

At  the  time  of  scoring,  the  markers  will  be 
instructed  to  focus  upon  what  students  are 
able  to  do  within  each  marking  category. 
Level  of  performance  will  be  recorded  for 
each  student,  taking  into  account 
information  provided  within  each  of  the 
three  categories.  A general  description  of 
each  level  of  performance  follows. 
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Marking  Categories 
Content* 


When  marking  CONTENT,  the  marker  should  consider 

• the  effectiveness  of  details/particulars/specifics  chosen  by  the  writer  (as  they  relate  to 
the  format/type  of  the  response) 

• how  effectively  purpose  is  achieved 

• if  the  reader’s  interest  is  captivated  and  maintained 


Content  Management* 


When  marking  CONTENT  MANAGEMENT,  the  marker  should  consider 

• the  organization/focus  of  details  into  a coherent  whole 

• the  development  of  ideas 

• sentence  structure  (variety) 

• word  choices 

• the  style  and/or  dominant  effect  including  flair,  imagination,  freshness,  flow,  and 
clear  sense  of  voice 


Conventions* 


When  marking  CONVENTIONS,  the  marker  should  consider 

• mechanics  (spelling,  punctuation,  capitalization,  etc.) 

• grammar  (agreement  of  subject- verb,  pronoun-antecedent,  pronoun  reference,  etc.) 


* as  it  relates  to  each  performance  level 
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Description  of  Writing  Performance  Levels 


Level  1 

The  writing  at  this  level  shows  an 
understanding  of  the  differences  between 
pictures  and  print.  These  students  engage  in 
writing  behaviours  when  they  experiment 
with  pictures,  diagrams,  symbols,  letters, 
words,  or  phrases  to  represent  ideas  or 
experiences.  Some  recognizable  letters, 
symbols,  and  words  are  used.  Students  may 
copy  words  that  they  see  in  their  immediate 
environment.  They  may  use  only  one  letter 
to  represent  a whole  word,  e.g.,  d — dog. 
However,  they  place  letters  in  groups  to 
form  words  and,  often,  place  spaces  between 
groups  of  letters.  These  recognizable 
“chunks”  (letters  and/or  words)  tell  stories 
and  convey  ideas. 


Level  2 

At  this  level,  students’  writing  is  legible 
with  recognizable  spellings  of  words 
commonly  found  in  their  reading 
environment.  They  use  approximate  or 
temporary  spellings  for  words  that  are  less 
familiar.  They  recognize  that  the  meanings 
of  many  words  depend  on  context.  They  can 
write  independently  on  topics  they  have 
selected  that  are  of  personal  interest,  and 
they  can  discuss  what  they  have  written. 

The  writing  is  organized  around  a particular 
topic.  Units  of  meaning  are  marked  with 
basic  capitalization  and  punctuation.  At  this 
level,  we  begin  to  see  an  awareness  of  story 
structure  (beginning,  middle,  and  end). 

Ideas  are  most  likely  linked  by  connectives 
of  time  (then,  and).  Many  students  at  this 
level  use  titles  and  headings  to  indicate  what 
is  to  come  next  in  their  writing.  They  are 
able  to  provide  support  for  their  personal 
opinions  based  on  their  own  experiences. 
They  can  use  a variety  of  means  (diary, 
journal,  learning  log)  to  record,  share,  and 
reflect.  Their  awareness  of  order  and/or 
sequencing  is  demonstrated  in  their  written 
explanations  of  simple,  concrete  procedures. 


Level  3 

At  this  level,  stories  have  a structure  with  a 
definite  opening,  events,  and  a conclusion. 
The  reader  senses  that  there  is  unity  to  the 
writing.  The  printing  or  handwriting 
demonstrates  letters  that  are  consistent  in 
size,  shape,  and  orientation.  Students 
attempt  to  organize  ideas  using  sentences 
that  convey  a message  on  one  topic  and  that 
are  marked  by  appropriate  punctuation. 

They  link  ideas  using  connectives  of  space 
as  well  as  time.  They  attempt  to  refine  and 
polish  word  choices.  As  well,  an  initial 
awareness  of  subject/verb  agreement  is  seen. 
At  this  level,  the  students  write  about  their 
feelings  concerning  direct,  personal 
experiences,  using  the  first  person,  “I”. 

They  demonstrate  a beginning  ability  to  give 
reasons  to  support  their  personal  opinions, 
and  they  relate  what  they  know  to  new 
information  and  ideas  in  order  to  draw 
conclusions.  When  explaining  “how  to  do” 
concrete  procedures,  students  at  this  level 
use  simple  “order  words”  (first,  next,  last)  to 
show  an  awareness  of  sequencing.  They  are 
beginning  to  retell  a series  of  connected, 
personal  events  as  a narrative.  At  this  level 
persuasive  writing  samples  start  to  be  more 
“persuasive”  and  less  of  an  opinion  about 
something. 


Level  4 

Students  at  this  level  select  and  write  on 
topics  for  familiar  audiences.  They  are  able 
to  give  logically  supported  reasons  as 
backing  for  opinions  on  topics  within  their 
immediate  experience.  Their  stories  contain 
elements  of  structure  and  setting; 
problem(s),  conflict(s),  response(s)  of  the 
main  character(s);  and  a resolution  or 
conclusion.  Manuscript  or  cursive  writing  is 
consistent  in  style  and  orientation.  Students 
use  typographical  features  to  assist  them  as 
writers.  Details  and  descriptors  of  unity  are 
evident,  and  these  students  link  ideas  using 
cause-and-effect  relationships  (because, 
then).  Some  dialogue  is  seen  at  this  level,  as 
well  as  a beginning  usage  of  “word  play”  to 
create  humour.  The  writing  shows  evidence 
of  a conscious  attempt  by  students  to  use 
stronger  nouns.  They  punctuate  correctly 
and  their  beginnings  are  varied.  There  is  a 
certain  degree  of  control  over  subject  and 
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verb  agreement.  Students  at  this  level  know 
how  to  summarize  ideas  and  information 
relative  to  a particular  topic  and  to  use 
conventional  formats  for  friendly  letters. 
Reports  by  students  at  this  level  have  a table 
of  contents  and  section  headings.  Students 
are  able  to  explain  concrete  procedures  in  a 
logical,  precise,  manner  using  “order 
words”. 


Level  5 

Although  students  at  this  level  experiment 
with  a variety  of  language  forms  and  formats 
to  achieve  particular  effects,  their  writing  is 
very  focus^  on  the  important  ideas  related 
to  a topic,  theme,  or  concept.  They  maintain 
this  focus  by  connecting  the  introduction, 
development,  and  conclusion.  The  stories 
contain  elements  of  structure  and 
introduction  of  character  response  to  the 
problem.  Conjunctions  demonstrate  a co- 
ordination of  ideas  between  sentences. 

These  writers  have  developing  awareness  of 
purpose,  audience,  content,  development, 
and  vocabulary.  An  increasing  use  of 
dialogue  is  evident.  These  students 
recognize  that  they  need  to  refine  and  polish 
word  choices  by  using  stronger  nouns  and 
verbs.  They  are  starting  to  use  figurative 
language  (simile)  in  their  writing.  These 
writers  will  also  try  to  vary  their  sentence 
beginnings  to  reduce  monotony.  At  this 
level,  a consistent  use  of  correct  verb  tenses 
is  obvious.  These  writers  often  attempt  to 
incorporate  humour  into  their  work  by  using 
exaggeration  (hyperbole).  Students  at  this 
level  write  for  many  purposes  including  the 
retelling  of  an  incident  or  experience  from 
the  point  of  view  of  another  participant,  the 
development  of  persuasive  argument  that  is 
logically  supported,  and  the  summarizing  or 
paraphrasing  of  information  on  a particular 
topic  from  several  sources.  Students  also 
write  to  provide  simple  directions  and/or 
explanations  for  rules  and  guidelines.  They 
have  a functional  understanding  of  the 
organization  and  structure  of  books,  news 
reports,  and  articles. 

Level  6 

Topics  chosen  by  writers  at  this  level  appeal 
to  a broader  audience.  This  writing  contains 


all  the  elements  of  story  structure  including 
external  response(s)  of  the  main  character(s) 
to  the  problem.  Students  provide  support  for 
the  important  ideas  that  are  related  to  a 
particular  topic,  theme,  or  concept.  They 
use  dialogue  to  enhance  the  plot.  They 
purposefully  vary  sentence  structure  ^ . 
throughout  the  writing.  This  writing 
demonstrates  correct  verb  tenses  and,  quite 
frequently,  correct  pronoun  referents. 

These  writers  can  combine  and  co-ordinate 
parallel  ideas  within  their  sentences  by  using 
conjunctions.  There  is  evidence  of  mood 
purposely  created  for  effect,  as  well  as 
humour  in  the  form  of  puns,  and  “cliff 
hangers”  are  used  to  increase  readers’ 
anticipation.  At  this  level,  students  write  for 
a variety  of  purposes:  retelling  a personal 
experience  with  reflection  on  its 
significance,  developing  a logically 
supported  persuasive  argument,  and  the 
expression  of  their  personal  viewpoints, 
which  may  be  contrary  to  popular  opinion. 
These  students  also  write  to  explain  rules 
and  to  provide  directions  and  guidelines. 
They  can  make  generalizations  based  on 
relating  what  they  know  to  new  information. 
When  writing  reports  they  understand  and 
use  tables  of  contents,  section  headings  and 
subheadings,  and  bibliography.  As  well, 
they  use  conventional  formats  for  formal 
letters  (requests,  letters  to  the  editor,  and 
complaints). 


Level  7 

The  writing  at  this  level  demonstrates  a 
relatively  high  degree  of  sophistication.  It  is 
clear  and  concise,  and  does  not  contain 
redundancies.  Different  modes  of  discourse 
are  used  appropriately  for  various  purposes 
and  audiences.  These  students  recognize 
how  point  of  view  and  perspective,  both 
their  own  and  other  writers’,  can  influence 
their  written  communication.  Their  stories 
contain  all  the  elements  of  story  structure, 
where  the  plot  is  built  around  the 
intemal/extemal  response(s)  of  the  main 
character(s)  to  the  problem.  These  students 
not  only  use  dialogue  to  advance  the  plot 
and  define  the  characters,  they  also  use 
proper  paragraphing  and  punctuation  to 
indicate  new  speakers.  Comparison  and 
contrasts  link  ideas;  and  co-ordination  and 
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subordination  of  several  ideas  in  one 
sentence  are  evident,  as  is  the  correct  use  of 
commas  and  colons.  These  students  use 
metaphor  and  personification  as  well  as 
understatement  and  incongruity  to  inteiject 
humour  into  their  writing.  Correct  verb 
tenses  and  pronoun  referents  are  used 
throughout  the  writing.  These  students  write 
for  a wide  variety  of  purposes  and 
audiences,  including:  the  retelling  of  an 
incident  or  experience  from  the  perspective 
of  those  outside  the  incident,  the  formal 
presentation  of  logically  supported  argument 
using  factual  details  for  support,  and  the 
provision  of  logical  explanations  and/or 
instructions  related  to  more  abstract 
concepts,  ideas,  or  processes.  They  also 
write  news  reports  following  a conventional 
format,  and  precise  directions  to  explain 
rules  and  guidelines  that  emphasize  direct 
experiences  and  their  own  background 
knowledge  as  a source  of  information. 


Part  B:  Reading 


Part  B:  Reading  of  the  Grade  3 Language 
Learning  Achievement  Test  consists  of  40 
multiple-choice  questions  based  on  reading 
selections  from  fiction,  nonfiction,  poetry, 
drama,  and  visual  media. 

The  reading  blueprint  on  page  1 1 shows  the 
distribution  of  the  sample  questions  on  the 
following  pages.  These  questions  illustrate 
the  nature  and  complexity  of  those  that  will 
appear  on  the  1993  test,  although  the 
emphasis  may  be  slightly  different. 

The  reading  blueprint  for  the  June  1993  test 
is  on  page  18. 


• Reading  selections  should  reflect  the 
interests  of  the  majority  of  Grade  3 
students. 

• Reading  selections  should  be  of 
appropriate  difficulty  for  Grade  3 students. 

• Canadian  content  should  be  used 
extensively. 

The  following  considerations  guided 

question  development: 

• Questions  related  to  each  reading  selection 
should  be  arranged  from  least  to  most 
difficult  or  from  specific  to  general, 
wherever  practical. 

• Questions  should  test  the  student’s  ability 
to  understand  and  analyse  the  reading 
selections  and  to  make  judgments  about 
their  form  and  content.  Only  questions 
dealing  with  significant  aspects  of  the 
reading  selections  should  be  asked. 

• The  multiple-choice  test  blueprint  must  be 
based  on  the  Elementary  Language 
Learning  Component  of  the  Program  of 
Studies. 


Development 

Reading  selections  were  chosen  according  to 
the  following  general  guidelines: 

• Reading  selections,  whenever  possible, 
should  be  relatively  short,  but  should  be 
complete  works  containing  a beginning,  a 
middle,  and  an  end. 
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Reading  Blueprint  for  Sample  Questions 


Organizational 

Framework 

(Functions) 

General  Concept  Statement 

S.L.E. 

Question  Distribution  by  Genre  | 

Approx. 
1 Number 
1 of  Items 

Approx. 
Per  Cent 
of  Test 

Non-  1 
fIcUon  1 

Stories 

Poetry 

Visual 

Media 

EXPLORING 

CONCEPT  D:  Knowing  how  ideas  and 
information  can  be  organized  and  presented 
contributes  to  the  enhanced  understanding  and 
communication  of  ideas. 

identify  genre  (stories,  poetry,  plays,  repoits  and 
articles);  organize  features  of  story  structure;  use 
text  and  typographical  features  as  well  as  guide 
words  and  library  file  systems 

D.1,D.2, 
D.3,  D.4, 
D.5,  D.6, 
D.7,  E.1, 

2. 

6. 

CONSTRUCTING 

CONCEPT  G:  The  ability  to  make  auociatlons 
and  connections  is  essential  to  the  understanding 
and  communication  of  meaning. 

recognize  word  meanings  and  literary  devices 
(onomatopoeia  and  alliteration) 

CONCEPT  H:  The  ability  to  think  analytically 
is  necessary  for  critical  reading,  listening,  and 
writing. 

differentiate  between  main  and  supporting 
characters;  recognize  character  motivations  and 
expUcit  relationships  between  events  and 
characters;  categonze  ideas;  recognize  authors' 
techniques;  determine  authors’  purpose 

CONCEPT  I:  The  ability  to  synthesize  is 
necessary  to  the  understanding  and  retention  of 
ideas  and  information. 

identify  key  details  and  main  ideas;  draw 
conclusions  by  relating  what  they  know  to  new 
information;  assess  plausibility  of  ideas  and  ^ 

situations  in  literature  ‘ 

G.1,G.2, 
G.3,  G.5, 
G.6 

7. 

11. 

H.1,H.3, 

H.6, 

H.IO, 

H.ll, 

H.12 

5. 

1.1, 1.3, 
1.5,  K.5 

1. 

3.  4.  8.  9. 
10. 

TOTAL  ITEMS 

100 

TOTAL  PER  CENT 

100 

100 

Sample  Questions 

Twelve  sample  questions  illustrate  the 
nature  and  complexity  of  the  questions  that 
will  appear  on  ^e  test.  Background 
information  for  each  multiple-choice 
question  is  provided.  In  addition  to  having  a 
keyed  response,  each  question  is  classified 


according  to  genre.  The  level  indicates 
where  the  question  would  fit  in  the 
Language  Learning  Component.  Please  note 
that  this  sample  of  questions  does  not 
represent  the  emphasis  of  the  course.  The 
weightings  assigned  to  the  different  course 
objectives  for  the  actual  test  appear  in  the 
blueprint  on  page  18  of  this  bulletin. 
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I.  Read  the  following  story  and  answer  questions  1 and  2. 

from  STREGA  NONA 

Strega  Nona  was  getting  old,  and  she  needed  someone  to  help  her  keep 
her  little  house  and  garden,  so  she  put  up  a sign  in  the  town  square. 

Big  Anthony,  who  didn’t  pay  attention,  went  to  see  Strega  Nona. 
“Anthony,”  said  Strega  Nona,  “you  must  sweep  the  house  and  wash  the 
dishes.  You  must  weed  the  garden  and  pick  the  vegetables.  You  must  feed 
the  goat  and  milk  her.  And  you  must  fetch  the  water.  For  this,  I will  give  you 
three  coins  and  a place  to  sleep  and  food  to  eat.” 

“Oh,  grazia,"  said  Big  Anthony. 

“The  one  thing  you  must  never  do,”  said  Strega  Nona,  “is  touch  the  pasta 
pot.  It  is  very  valuable  and  I don’t  let  anyone  touch  It!” 

“Oh,  si,  yes,”  said  Big  Anthony. 

Tomie  de  Paola 

1.  Two  of  Anthony’s  chores  were  to 

* O weed  the  garden  and  fetch  the  water 
O vacuum  the  house  and  wash  the  dishes 
O buy  the  food  and  feed  the  goat 
O wash  the  dishes  and  cook  the  vegetables 

Curriculum  Standard 

Concept  1. 1:  students  identify  key  details 

Level:  (2-4) 


2.  The  problem  in  this  story  is  probably  that  Anthony  will 

O find  a new  job 
O steal  from  Strega  Nona 
* O touch  the  pasta  pot 
O not  do  his  chores 

Curriculum  Standard 

Concept  D 2 : students  recognize  features  of  a story 
Level:  (3-4) 


*The  asterisk  indicates  the  correct  response 
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n. 


Read  the  recipe  below  and  answer  questions  3 and  4. 


POPULAR  PLAY  DOUGH 

Ingredients: 

250  mL  flour 
75  mL  salt 

30  mL  cream  of  tartar 
250  mL  water 
10  mL  food  colouring 

Steps: 

1 . Mix  first  3 ingredients  in  a medium- 
sized pot. 

2.  After  mixing  well,  stir  in  water  and 
food  colouring. 

3.  Stir  and  cook  for  3~5  minutes. 

4.  When  the  dough  forms  a balj, 
remove  from  the  pot. 

5.  Cool  for  a few  minutes  and  knead. 

6.  Store  the  dough  in  a tightly  covered 
container. 


3.  The  dough  can  be  stored  in 

O the  refrigerator 

* O a tightly  covered  container 
O the  freezer 

O a breadbox 

Curriculum  Standard 

Concept  1. 1:  students  identify  key  details 

Level:  (2-4) 

4.  The  ingredients  are  heated  after  the 

O first  3 ingredients  are  well  blended 
O dough  forms  a ball 

* O water  and  food  colouring  have  been  added 
O dough  is  kneaded 

Curriculum  Standard 

Concept  15:  students  draw  conclusions  by  relating  what  they  know  to  new  information 
Level:  (3-5) 
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ni.  Read  the  poem  below  and  answer  questions  5 and  6. 

RAIN 

I’m  walking  along  being  rained  on 
‘Cause  I lost  my  umbrella  last  year; 

There’s  rain  in  my  hair,  rain  everywhere. 

There’s  a puddle  in  both  of  my  ears. 

It’s  running  into  my  collar  now, 

It’s  trickling  down  my  back; 

My  socks  are  soggy,  my  sneakers  soaked, 

I think  I just  heard  myself  quack. 

My  pants  are  shrinking,  my  jacket  is  too. 

I’m  sprouting  scales  like  a fish; 

I’m  walking  along  being  rained  on 

Squish.  Squish.  Squish. 

5.  The  best  word  to  describe  the  child  is 

O responsible 
O kind 
O lazy 

* O carefree 

Curriculum  Standard 

Concept  H.IO:  students  recognize  implicit  relationships  between  events  and  characters 
Uvel:  (5-7) 

6.  The  underlined  word  everywhere  is  printed  this  way  to  show 

* O that  there  was  a lot  of  rain 
O the  lines  rhyme 

O that  the  rain  is  falling  from  the  sky 
O the  child  is  talking 


Curriculum  Standard 

Concept  D. 5:  students  use  typographical  features  for  assistance 
Level:  (4-7) 


rv.  Read  the  following  report  and  answer  questions  7 and  8. 

CATERPILLARS 

The  caterpillar’s  body  is  made  up  of  1 3 equal-sized 
sections  known  as  segments.  One  segment  includes  the 
head. 

While  still  small,  the  caterpillars  keep  close  together  as  a 
protection  against  predators  such  as  birds  and  other 
Insects.  One  caterpillar  Is  an  easy  target  for  predators,  but 
a group  looks  like  a large.  Inedible  creature.  As  they  grow 
larger,  they  will  begin  to  spread  out,  clustering  together 
again  at  night  to  keep  warm. 

The  caterpillars  eat  and  eat  until  all  that  remains  of  a leaf 
Is  a skeleton.  They  then  spin  a very  fine  web  which  hangs 
like  a silken  net  from  the  remains  of  the  leaf.  As  they  crawl 
over  this  flimsy  platform,  they  leave  their  waste  droppings 
everywhere. 


7.  The  underlined  word  segments  means 

O equals 

* O sections 
O predators 
O sizes 

Curriculum  Standard 

Concept  G.l:  student  recognize  word  meanings 
Uvel:  (2-7) 

8.  Caterpillars  cluster  together  for 

O food  and  energy 

* O protection  and  warmth 
O warmth  and  food 

O energy  and  protection 

Curriculum  Standard 

Concept  1.3:  students  summarize  information  related  to  a topic 
Leve/.*  (3-4) 
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V.  Read  the  table  of  contents  below  and  answer  questions  9 and  10. 


NATURE  STUDY:  FROGS  AND  TOADS 


CONTENTS 


Introducing  Frogs  and  Toads 
Where  Frogs  and  Toads  Live 
The  Life  History  of  Frogs  and  Toads 
Food  and  Feeding 

How  Frogs  and  Toads  Fight  Enemies 

How  to  Keep  Frogs  and  Toads 

Glossary 

Finding  Out  More 

Index 


8 

12 

20 

30 

34 

42 

45 

46 

47 


Words  that  first  appear 
in  bold  in  the  text  are 
explained  in  the  glossary, 


9.  What  information  about  frogs  and  toads  would  probably  be  on  page  34  of  this  book? 

O What  they  eat 

* O How  they  protect  themselves 
O How  long  they  live 

O Where  they  live 

Curriculum  Standard 

Concept  15:  students  draw  conclusions  by  relating  what  they  know  to  new  information. 

Uvel:  (2-4) 

10.  To  find  the  meaning  of  a word  in  bold  type  in  this  book,  a person  would  most  likely  look  it 
up  in  the 

O dictionary 
O encyclopedia 

* O glossary 
O index 

Curriculum  Standard 

Concept  D. 5:  students  use  typographical  features  such  as  bold  face 
Level:  (4-7) 


16 


VI.  Read  the  cartoon  below  and  answer  questions  11  and  12. 


HI  & LOIS  BY  MORT  WALKER  & DIK  BROWNE 
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O her  family  is  going  to  have  a party 
O signs  of  fall  are  everywhere 
O birds  are  making  a nest 
* O backyard  life  is  like  a family 


Curriculum  Standard 

Concept  G.3:  students  recognize  literary  devices  (simile) 
Level:  (5-6) 


12.  This  cartoon  was  created  by 
O Hi  and  Lois 

* O Mort  Walker  and  Dik  Browne 
O Mr.  Bug 
O family  reunions 


Curriculum  Standard 

Concept  DA:  students  use  text  features 

Level:  (2-4) 
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Reading  Blueprint 

The  blueprint  for  Part  B:  Reading  shows  the  reporting  categories  and  genre  under  which 
questions  are  classified,  and  indicates  the  number  of  questions  in  each  category. 

Reading  Blueprint 

Grade  3 Language  Learning  Achievement  Test,  June  1993 


Organ  iutional 
Framework 
(Functions) 

General  Concept  Statement 

S.L.E. 

Question  Distribution  by  Genre  | 

1 

Approx. 
Per  Cent 
of  Test 

Fiction 

1 

1 Approx. 

Stories 

Poetry 

Visual 

Media 

Non- 

fiction 

Number 
of  Items 

EXPLORING 

CONCEPT  D:  Knowing  how  ideas  and 
information  can  be  organized  and  presented 
contributes  to  the  enhanced  understanding  and 
communication  of  ideas. 

identify  genre  (stories,  poetiy,  pliys,  reports  and 
articles);  organize  features  of  story  structure;  use 
text  and  typographical  features  as  well  as  guide 
words  and  library  file  systems 

D.1.D.2, 
D.3,  D.4, 
D.5,  D.6, 
D.7,  E.1, 

8 

20 

CONSTRUCTING 

CONCEPT  G:  The  ability  to  make  associations 
and  connections  is  essential  to  the  understanding 
and  communication  of  meaning. 

recognize  word  meanings  and  literary  devices 
(onomatopoeia  and  alliteration) 

CONCEPT  H:  The  ability  to  think  analytically 
is  necessary  for  critical  reading,  listening,  and 
writing. 

difTereniiate  between  main  and  supporting 
characters;  recognize  character  motivations  and 
explicit  relationships  between  events  and 
characters;  categonze  ideas;  recognize  authors' 
techniques;  determine  authors’  purpose 

CONCEPT  I:  The  ability  to  synthesize  is 
necessary  to  the  understanding  and  retention  of 
ideas  and  information. 

identify  key  details  and  main  ideas;  draw 
conclusions  by  relating  what  they  know  to  new 
information;  assess  plausibility  of  ideas  and 
situations  in  literature 

G.l.G.2. 

G.3.G.5, 

G.6 

7 

17.5 

H.1.H.3, 

H.6, 

H.IO, 

H.11, 

H.12 

10 

25 

M.I.3, 
1.5,  K.5 

15 

37.5 

TOTAL  ITEMS 

14 

5 

5 

16 

40 

100 

TOTAL  PER  CENT 

35 

12.5 

12.5 

40 

100 

100 
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Description  of  Reading  Performance 

Levels 

Level  1 

Reading  Strategies 

• predicts  what  might  happen  next  in  a story 

• asks  questions  when  they  don’t  understand 
what  is  read  ^ (5)* 

• contributes  to  the  development  of 
questions  to  guide  their  reading  or 
discussion  (4) 

• distinguishes  between  different  types  of 
imaginative  literature  (3) 

• uses  experience  with  book  elements/text 
features  to  assist  in  reading 

• uses  visual  clues  to  make  sense  of  their 
reading  (7) 

• uses  knowledge  and  experience  with 
stories  and  texts,  and  with  structures  and 
patterns  in  language,  to  predict  and 
identify  words  and  phrases  in  reading  »■► 
(7) 

• recognizes  when  reading  doesn’t  make 
sense  (4) 

Responses 

• forecasts  possible  results  or  outcomes  »■► 
(4) 

• recognizes  what  stories  are  and  that  they 
have  openings,  events,  and  conclusions 

• recognizes  that  visual  images  (pictures  or 
scenes)  can  be  formed  in  response  to 
reading  experience  (7) 

• responds  to  elements  of  humour  (4) 

• recalls  the  events  in  a story  »■►  (3) 

• identifies  the  main  character(s)  in  a story 
»>(3) 

• retells  what  a book  or  story  is  about 

• relates  personal  experiences  to  those 
encountered  in  reading  »■»  (4) 

Level  2 

Reading  Strategies 

• predicts  events  or  possible  outcomes  in 
stories  using  text  or  visual  clues  (5) 

• recognizes  the  purpose  for  reading  will 
influence  the  strategy  used  »■►  (7) 


• uses  titles,  tables  of  contents,  and  headings 
to  assist  them  as  a reader  (5) 

• applies  their  knowledge  of  the 
relationships  between  sounds  and  symbols 
as  a strategy  for  identifying  and  pr^cting 
words  in  reading  (4) 

• flexibly  uses  semantic,  syntactic,  and 
graphoponic  cueing  systems  to  retain 
fluency  and  meaning  in  reading  ^ (7) 

• uses  knowledge  of  semantics,  syntactics, 
or  graphophonics  to  check  initid 
predictions  relating  to  words,  sentences,  or 
content.  Revises  predictions  to  make  new 
ones  based  on  this  process  (7) 

• uses  analysis  strategies  to  help  identify 
meanings  of  common  compound  and  root 
words  (4) 

• recognizes  what  causes  fictional  characters 
in  a story  to  behave  the  way  they  do  »-►  (5) 

• uses  strategies  such  as  mapping,  webbing, 
and  clustering  to  classify  or  categorize 
(7) 

Responses 

• independently  reads  and  discusses  what 
has  been  read  (7) 

• reads,  listens  to,  and  talks  about  literature 
which  challenges  them  to  grow  as  a reader 
-(7) 

• arranges  a personal  dictionary 
alphabetically  (4) 

• recognizes  meanings  of  words  encountered 
in  their  reading  »■»  (7) 

• recognizes  meanings  of  many  words 
depending  on  their  context  (6) 

• retells  key  details  or  main  ideas  from  a 
reading  experience  (5) 

• classifies  or  categorizes  information  and 
ideas  »■►  (7) 


Level  3 

Reading  Strategies 

• distinguishes  between  nonfiction  and 
fiction  by  identifying  characteristics  of 
stories,  poetry,  plays,  reports,  or  articles 
(5) 

• recognizes  key  features  of  a well-formed 
story  (setting,  problem,  character  response, 
and  resolution) (5) 


* The  arrow  followed  by  a bracketed  number  indicates  that  the  S.L.E.  is  introduced  at  that  level  and  continues  to  the 
level  indicated  by  the  number. 
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• identifies  differences/similarities  between 
news  reports  and  stories  (5) 

• recognizes  explicit  relationships  between 
events  and  characters  in  a story  ^ (5) 

• differentiates  between  main  and 
supporting  characters  (5) 

Responses 

• talks  about  favourite  authors,  themes, 
topics  or  genres  (7) 

• summarizes  ideas  and  information  related 
to  a particular  topic  (5) 

• relates  what  they  know  to  new  information 
and  ideas  to  draw  conclusions  ^ (6) 

Level  4 

Reading  Strategies 

• formulates  hypotheses  relating  to  probable 
outcomes  (7) 

• develops,  plans,  or  poses  questions  to 
organize  their  investigation  of  new 
information  (7) 

• uses  typographical  features  such  as  italics, 
boldface,  and  indentation  to  assist  in 
reading  (7) 

• uses  guide  words  to  locate  information  in 
dictionaries  or  thesauri 

• uses  a library’s  file  system(s)  to  help  them 
recognize  and  understand  new  words 
(identifies  root  words  and  affixes  to 
common  multi-syllable  words) 

• recognizes  that  writers  use  titles  to  indicate 
what  is  to  come  next  »■►  (6) 

• uses  strategies  such  as  rereading  or 
reviewing  summaries  to  overcome 
difficulties  (7) 

Responses 

• locates  information  in  dictionaries  and 
thesauri 

• identifies  and  locates  research  sources 
and/or  leisure  reading  materials  »-*  (7) 

• recognizes  meanings  of  common  idioms 
encountered  in  their  reading  (6) 

• recognizes  English  words  and  expressions 
borrowed  from  other  cultures  or  languages 
-(6) 

• categorizes  ideas  as  fact,  fiction,  or 
opinion  ^ (6) 

• recognizes  stereotypical  characters  »■►  (6) 

• recognizes  techniques  used  by  writers  to 
create  humour:  word  play,  pun  »■►  (6) 


• uses  titles  to  indicate  what  is  to  come  next 

-(6) 

• identifies  difficulties  with  content, 
sentence  structure,  or  vocabulary  in  their 
reading  ^ (7) 

• assesses  the  plausibility  of  ideas  and 
situations  and  compares  and  contrasts 
literature  with  personal  experience  (7) 


Level  5 

Reading  Strategies 

• predicts  the  probable  content  or  events  in  a 
variety  of  fiction  and  nonfiction  texts  by 
using  a variety  of  clues  ^ (7) 

• asks  questions  to  extend  or  further  explore 
their  understanding  of  concepts  or  ideas  in 
their  reading  (7) 

• recognizes  the  characteristics  of  specific 
genre  encountered  in  their  reading;  e.g., 
biography,  autobiography,  historical 
fiction,  myth,  and  poetry  (7) 

• recognizes  how  information  is  organized 
and  structured  in  books,  news  reports,  and 
articles  ^ (1) 

• uses  text  features  such  as  tables  of 
contents,  chapter  headings,  indexes, 
glossaries,  and  bibliographies  to  assist 
them  as  readers  (7) 

• uses  guide  words  to  locate  information  in 
dictionaries,  thesauri,  or  encyclopedias 

• uses  experiences  with  figurative  language, 
i.e.,  simile  and  hyperbole  to  assist  in  their 
reading  (7) 

• recognizes  that  writers  provide 
information  about  prior  actions  to  increase 
understanding  of  plot,  character,  or  theme 
by  using  flashback  (7) 

Responses 

• extends  or  explores  further  their 
understanding  of  concepts  they’re  reading 
about  (7) 

• locates  information  in  dictionaries, 
thesauri,  and/or  encyclopedias  (7) 

• determines  point  of  view  presented  by  a 
writer  (7) 

• determines  writer’s  purpose  ^ (7) 

• detects  common  advertising  techniques 
(appeals  to  emotion,  ‘bandwagoning’, 
testimonials,  etc.) 

• determines  feelings  or  attitude  presented 
by  a writer  »■»  (7) 
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• recognizes  that  writers  or  speakers  provide 
information  about  prior  actions  to  increase 
understanding  of  plot,  character,  or  theme 

• uses  flashback  or  similar  techniques  **  (!) 

• recognizes  explicit  and  infers  implicit 
relationships  between  events,  characters, 
and  ideas  in  fiction  and  nonfiction  ^ (7) 

• identifies  growth  or  change  in  fictional 
characters  (7) 

• identifies  techniques  used  by  authors  to 
develop  reader’s  understanding  of  and 
insight  into  characters  (7) 

• differentiates  between  important  ideas  and 
supporting  details  in  their  writing  (7) 

• summarizes  or  paraphrases  information 
and  ideas  on  a particular  topic  from 
several  sources  »■►  (7) 


Level  6 

Reading  Strategies 

• uses  word  analysis  strategies  to  help  them 
recognize  and  understand  new  words  by 
identifying  the  meaning  of  prefixes  that 
have  consistent  meaning  (re-,  non-,  un-, 
and  pre-) 

• recognizes  that  foreshadowing  increases 
anticipation  and  provides  clues  to  story 
outcomes  (7) 

Responses 

• recognizes  that  words  often  carry 
connotations  beyond  their  literal  meaning 
^{1) 

• recognizes  that  idiomatic  or  colloquial 
uses  of  language  affect  meaning  (7) 

• understands  that  the  English  language  is 
constantly  changing  and  adapting  (7) 

• distinguishes  fact  from  opinion  and 
relevant  from  iirelevant  information  (7) 

• detects  bias,  prejudice,  and  stereotyping 
(7) 

• recognizes  techniques  used  by  writers  to 
create  humour,  exaggeration, 
understanding,  and  incongruity  »■»  (7) 

• uses  foreshadowing  to  increase 
anticipation  and  provides  clues  to  story 
outcomes  (7) 


Level  7 

Reading  Strategies 

• uses  dieir  experience  with  figurative 
language  such  as  metaphor, 
personification,  and  synecdoche  to  assist 
his  reading 

Responses 

• recognizes  how  point  of  view  (their  own 
or  a writer’s)  influences  communication 

• identifies  a writer’s  underlying  theme 

• determines  the  mood  develop&d  by  a 
writer 
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Alberta  Education  Contacts 


or  to  the  nearest  Alberta  Education  Regional 
Office 


Questions  or  comments  regarding  this 
bulletin  should  be  directed  to: 

Jo- Anne  Hug 

Language  Learning  Assessment 
Specialist 

Achievement  Testing  Programs 
Student  Evaluation  Branch 
Alberta  Education 
8th  Floor,  West  Devonian 
11160  Jasper  Avenue 
Edmonton,  Alberta 
T5K  0L2 

Telephone:  (403)  427-0010 
FAX:  (403)422-4200 


Grande  lYairie  Regional  Office 
#25, 12th  Floor,  214  Place 
9909-102  Street 
Grande  Prairie,  Alberta 
T8V  2V4 

Telephone:  (403)538-5130 


Calgary  Regional  Office 
12th  Floor,  Rocky  Mountain  Plaza 
615  Macleod  Trail,  SE 
Calgary,  Alberta 
T2G  4T8 

Telephone:  (403)  267-6353 


Edmonton  Regional  Office 
7 th  Floor,  Westcor  Building 
12323  Stony  Plain  Road 
Edmonton,  Alberta 
T5N  3Y5 

Telephone:  (403)  427-2952 


Red  Deer  Regional  Office 

3rd  Floor  West,  Provincial  Building 

4920-51  Street 

Red  Deer,  Alberta 

T4N  6K8 

Telephone:  (403)  340-5262 


Lethbridge  Regional  Office 
200-5th  Avenue,  South 
Lethbridge,  Alberta 
T1J4C7 

Telephone:  (403)381-5243 
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